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Vision

All SJUSD students 
are inspired and 

prepared to succeed 
in a global society.

Mission

San Jose Unified 
School District’s 

mission is to 
eliminate the 

opportunity gap 
and provide every 

student with the 
finest 21st century 

education.
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Goal
Bring AP/IB participation and performance rates of all student demographic groups up to those 
of the highest-achieving subgroup. Participation refers to enrollment in at least one AP/IB course 
and performance refers to passing at least one AP/IB exam while in high school. 

Who
San Jose Unified School District (SJUSD) OPSTAT team of school and 
District Office staff, and partner organization Equal Opportunity Schools 
(EOS). 

What
Evidence-based research and implementation around measures for progress 
and strategies to support staff in achieving this goal. 

Where
All SJUSD comprehensive high schools starting in 2012-13, with future 
expansion into middle schools to enhance student readiness for advanced-level 
coursework. 

When
Align AP/IB enrollment with school demographics in 2013-14 and have higher percentages of 
high school students passing AP/IB exams by the end of the 2014-15 school year.

Why
AP/IB participation has been shown to dramatically increase students’ postsecondary success, 
including college acceptance and graduation rates. 

How
By identifying AP/IB-eligible students according to established measures, and actively recruiting 
and supporting them in AP/IB courses throughout the year. 

Results and Recommendations
Validated quantitative and qualitative measures predict students’ readiness for AP/•	
IB success and the level of support they are likely to need in these advanced courses. 
Students are categorized into tiers according to these measures. 

Recruitment and support strategies are tailored to students’ needs in each tier.•	

Strategies include how to prepare students for the rigor of AP/IB, how to recruit under-•	
represented students, how to support students once they are enrolled, how to support 
adults throughout the process, and how to involve students’ families.

Automatically-generated reports give each school a list of specific students identified as •	
AP/IB ready, as well as the school’s overall progress in closing the AP/IB enrollment gap.

Work already piloted at the high schools will continue to be implemented and expanded •	
District-wide, monitored, and continually improved through a focused cycle of inquiry.
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Why Focus on AP/IB?
National Trends: What Does Research Say About AP/IB?

College graduates have higher employment rates, earn more, are more likely to vote, and have 
better health outcomes over time. The biggest factor in determining students’ success in college 
is the academic intensity of their high school curriculum. This is a stronger predictor than test 
scores or student demographics. Participation in AP courses is highly correlated with college 
achievement and completion. IB participation introduces rigor and effectively prepares students 
for college-level work. Students can also earn college credit through AP/IB exams, thus reducing 
the cost of college tuition. Finally, students who take AP/IB courses are significantly less likely to 
need remedial coursework once in college (Rice University Center for College Readiness, 2013). 

Even when students do not pass AP/IB exams, participation in the course gives them exposure to 
higher expectations and critical thinking skills, which improves their postsecondary outcomes, 
particularly among low-income students and students of color. Passing the exams is correlated 
with higher college GPA and graduation rates. For example, compared to students of the same 
background with no AP experience, an African-American student who just takes one AP course 
is 16% more likely to graduate college, one who 
takes the AP exam but does not pass it is 22% 
more likely to graduate college, and one who 
passes the AP exam is 28% more likely to grad-
uate college (National Center for Educational 
Accountability, 2006).

White students attain bachelor’s degrees at 
twice the rate of African-American students, 
and triple the rate of Hispanic students. 
Students from high-income families earn bach-
elor’s degrees at more than seven times the rate 
of students from low-income families. Given 
the importance of a college degree to students’ 
financial future, this opportunity gap perpetu-
ates the cycle of poverty in many communities. 

Implications for San Jose Unified 
School District

Seventy three percent of 2005 SJUSD graduates enrolled in college within one year of gradua-
tion, but only 31% earned a degree within six years (National Student Clearinghouse, 2013). We 
must take proactive measures to improve our students’ outcomes; if not, almost 6,000 current 
students who want to finish college will not be able to do so. We have a moral and educational 
imperative to accelerate learning for all students. One of the most effective ways to help students 

achieve postsecondary success is participation in AP/IB courses in high 
school. Even if students do not attend college, the skills taught in AP/IB 
courses will enhance their postsecondary career readiness significantly.

We believe that the achievement gap exists because of a systemic op-
portunity gap. A notable way in which this opportunity gap has histori-
cally played out is through disproportionate AP/IB enrollment. Low-

Introduction
“We choose to go to the moon in this decade and 
do the other things, not because they are easy, but 
because they are hard, because that goal will serve 
to organize and measure the best of our energies 
and skills, because that challenge is one that we 
are willing to accept, one we are unwilling to 
postpone, and one which we intend to win!...In 
short, we must face problems which do not lend 
themselves to easy or quick or permanent solu-
tions.” – President John F. Kennedy

In September 1962, President Kennedy an-
nounced what seemed an impossible goal— 
sending humans into space to walk on another 
body in our solar system for the first time. Less 
than seven years later, Apollo 11 captivated the 
world by achieving just that goal. 

In San Jose Unified School District’s 2012-2017 strategic plan, known as OPPORTUNITY21, 
we set similarly lofty goals of our own, including our mission to eliminate the opportunity gap 
among students and provide every student with a 21st century education. Inspired by President 
Kennedy’s quote, we asked ourselves, “What is our moon? What seems impossible now, but if 
achieved, would radically change what we do?” For a district as diverse as ours, eliminating the 
opportunity gap became the driving goal that seemed as important as landing on the moon.

What is OPSTAT?
OPSTAT (“OP” for OPPORTUNITY21 and “STAT” for statistics and its data-driven nature) 
is a process that creates sustainable, results-driven, replicable practices to improve student suc-
cess. OPSTAT teams are data teams comprised of representatives from all levels and roles of the 
organization. Each team focuses on one of the District’s Key Performance Measures (KPMs). 
OPSTAT teams provide guidance on appropriate measures of KPM progress and a menu of 
interventions to support student success. Supports are then implemented across the District. 
The first SJUSD OPSTAT team worked during the 2012-13 school year on the District’s AP/
IB KPM. The team’s objective was to bring AP/IB participation and performance rates of all 
student demographic groups up to those of the highest-achieving subgroup. Participation refers 
to enrollment in at least one AP/IB course and performance refers to passing at least one AP/IB 
exam while in high school. The AP/IB OPSTAT team1 anchored decisions in a comprehensive 
middle and high school perspective.

OPSTAT is a 
data team focused 

on a particular 
Key Performance 

Measure.

The strongest 
predictor of students’ 
success in college is the 
academic intensity 
of their high school 
curriculum.

Low-income students 
and students of color 
have historically been 
underrepresented in 
college-preparatory 
AP/IB courses.

39%

20%

13%

White African-
American

Hispanic

Bachelor’s Degree Attainment Rates

1 The SJUSD AP/IB team worked in partnership with Equal Opportunity Schools (EOS), a nonprofit organization 
that works closely with schools and districts nationwide to identify “missing students” (who are AP/IB-eligible but 
not enrolled) and develops systems to ensure these capable students are enrolling and succeeding in college-level 
courses while in high school.
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income students and students of color have been underrepresented in these college-preparatory 
courses. 

Equal Opportunity Schools (EOS), a non-profit partner working with SJUSD, found that more 
than 1,000 current 11th and 12th graders who say they want to go to college are not enrolled in 
AP/IB courses. The AP/IB OPSTAT team identified barriers that these students face to AP/IB 
enrollment and created a menu of strategies for schools to use to help students overcome these 
roadblocks.

What barriers to AP/IB enrollment do students face?
Lack of sufficient information about AP/IB. 1. 

Lack of consensus across the organization of what constitutes AP/IB eligibility and 2. 
preparation.

Lack of a sense of urgency to ensure that all AP/IB-eligible students, including low-3. 
income and underrepresented students, are enrolled in at least one AP/IB course. 

Currently, Gunderson, Leland, Lincoln, Pioneer, and Willow Glen high schools offer AP cours-
es, and San Jose High School offers IB courses. AP/IB course offerings and participation rates 
vary among schools and demographic groups. Even among students with equally strong PSAT 
scores (an indicator used by The College Board to suggest AP readiness), participation rates in 
AP courses nationally range from just 20% of African-American students to 30% of Hispanic 
students to 38% of White students to 58% of Asian students (Adelman, 2006). Closing this 
opportunity gap within AP/IB enrollment is an important step toward our mission of closing the 
opportunity gap for all students in SJUSD.

Compared to those national averages, SJUSD has similar disparities in AP/IB enrollment 
among students of different ethnic groups and socioeconomic levels. This gap chart shows these 
differences:

District-Wide AP/IB Enrollment Gap Chart
(Numbers shown are Ns)
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What is the AP/IB Key Performance Measure (KPM)?

OPPORTUNITY21 identifies 11 Key Performance Measures (KPMs) for assessing progress to-
wards our vision and mission. The AP/IB KPM measures the percentage of high school students 
enrolled in at least one AP/IB course and earning a passing score on at least one AP/IB exam. As 
the District identifies, recruits, and supports underrepresented students in AP/IB courses, this 
KPM will drive decision-making at all levels of the system.

Connection to Other 
SJUSD Initiatives
The AP/IB OPSTAT team’s efforts are highly 
aligned with existing initiatives in our District:

Common Core
Common Core curriculum development is 
based on college- and career-readiness anchor 
standards. AP/IB courses maintain a focus on 
critical thinking, problem-solving, and analyti-
cal writing skills, which are key components of 
the Common Core curriculum.

Explicit and Direct Instruction (EDI)
Explicit and Direct Instruction (EDI) is the District’s research-based instructional framework, 
which brings coherence to instruction across classrooms and grade levels. When implemented 
effectively, EDI ensures that students receive the instructional scaffolding necessary to enroll and 
succeed in AP/IB courses.

School Redesign
School Redesign is a District-wide initiative through which schools restructure the school day 
and curriculum delivery to equip students with 21st century skills, in line with AP/IB course 
objectives. 

College Readiness Indicator Systems (CRIS)
The College Readiness Indicator Systems (CRIS)2 program is predicated upon a tri-level frame-
work for college readiness: individual level (student), setting level (classroom and school), and 
system level (district and state). A CRIS is composed of three dimensions of college readi-
ness: academic preparation, academic tenacity, and college knowledge. Schools use the CRIS 
framework to create structured interventions to increase students’ college readiness. One of the 
participating CRIS schools focused and piloted early improvement efforts for AP/IB enrollment 
and participation. The CRIS cycles of data inquiry and cross-functional data teams served as the 
model for OPSTAT work (JGC & AISR, 2010)

Gap charts show 
differences in AP/

IB participation 
among ethnic and 

socioeconomic groups.

AP/IB participation 
is one of eleven key 
performance measures 
(KPMs) that tell us 
if we’re on track in 
achieving our vision 
and mission.

OPSTAT processes 
were modeled on 
existing cycles of 
inquiry at SJUSD 
school sites. Work is 
aligned with other 
District initiatives.

2 CRIS is a joint effort of the Annenberg Institute for School Reform (AISR) at Brown University and the John W. 
Gardner Center (JGC) at Stanford University, funded by the Bill & Melinda Gates Foundation.
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Leadership

Choose the members of the executive OPSTAT group based on the KPM focus of the 1. 
OPSTAT team. These are the District Office staff members responsible for planning, 
running analyses, and running the OPSTAT meetings.

Goals & Roles

Executive group selects one or two achievable goals for the OPSTAT group and begins 2. 
to communicate these from the very first meeting. Continue to come back to these and 
repeat/over-communicate them throughout the OPSTAT process.

Executive group selects OPSTAT team members from all salient representative a. 
groups.

No more than 20 members, all of whom are data- and instruction-savvyb. 

The team should be representative of the dimensions, organizational levels, and c. 
roles that matter for the particular KPM

In the case of AP/IB, these were:d. 

Middle and high school levelsi. 

Roles: teachers, site and District Office administrators, academic ii. 
counselors

Departments: Curriculum & Instruction and Data, Research & iii. 
Assessment

Content areasiv. 

Executive group explicitly selects who holds the following responsibilities:3. 

Main communication person for the OPSTAT team: responsible for emailing a. 
agendas, necessary data, meeting reminders, and other relevant information to 
OPSTAT team

Data gatherer and data organizerb. 

Person creating PowerPoint presentations for the meetingsc. 

Logistics: organizing meeting spaces, food, and budgetd. 

Planning

Executive group sets tentative meeting dates (4–7 total), approximately once a month, 4. 
and meeting times, as well as tentative agenda items for each meeting. 

It is important to create a team culture predicated upon the following from the start:5. 

Risk-taking: asking probing questions, being experiential with analysisa. 

Accountability and follow-through, in that when the larger OPSTAT team b. 
brings up issues and questions that require more analysis and follow-up, the 

executive group responds and returns with work products that pertain to these 
in subsequent meetings

Invitations

Executive group contacts OPSTAT team members and asks them to participate6. 

Explains definition of OPSTATa. 

Explains purpose/goals of the specific OPSTAT teamb. 

Explains why the team member was selectedc. 

Follow Through

Entire team meets 4–7 times and follows planned agendas. Each meeting begins with 7. 
reminders of immediate and long-term team goals. Each meeting ends with assignments 
for team members to read, research, or brainstorm before the next meeting.

Executive group meets 1–3 times between meetings to accomplish the following tasks:8. 

Create agendasa. 

Create guiding questions and explain meeting purposeb. 

Select core activities and persons responsiblec. 

Discuss outcomes and deliverables for upcoming meetingsd. 

Executive group usually meets after each meeting (30–60 minutes) to debrief the 9. 
meeting

Achievement of meeting goalsa. 

Movement toward ultimate goalb. 

Discuss timing of meeting presentationsc. 

Decide which agenda items might need further exploration or clarification at the d. 
next meeting

SJUSD’s OPSTAT Process

Leaders and members 
are carefully chosen 

for their subject 
knowledge and 

problem-solving skills.

OPSTAT

Act

Study Plan

Data

Questions

AnalysisDevelop 
Action Plan

Monitor

Systemic 
Changes

Do

OPSTAT uses a 
continuous cycle of 
inquiry to make 
systemic changes 
based on proven best 
practices.
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Project Summary
The work of the AP/IB OPSTAT team evolved from ongoing SJUSD school site efforts to 
improve AP/IB participation and performance for underrepresented students, in part through 
collaboration with Equal Opportunity Schools (EOS). AP/IB OPSTAT efforts were rooted in 
CRIS cycles of inquiry and directly support KPM development and the District’s Strategic Plan. 
In a cycle of inquiry, participants make choices about indicators and actions based on research, 
study them intensively, implement them, evaluate their effectiveness, and adjust action accord-
ingly in an ongoing way. 

AP/IB OPSTAT facilitators—from the departments of Curriculum & Instruction and Data, 
Research & Assessment—engaged in an extensive planning process prior to launching the team. 
The full OPSTAT team, with broad representation of roles and levels within the District, began 
work by conducting deep data analysis to identify the characteristics of current AP/IB students 
who were successful. The team grounded inquiry in vetted research on predictors of AP/IB 
achievement, including grade point average (GPA), standardized test scores, PSAT scores, and 

attendance, and established appropriate thresh-
olds to make decisions about the likelihood of 
student success in advanced courses based on 
these predictors. OPSTAT participants used 
these thresholds to define three tiers of prob-
ability of student success in AP/IB courses— 
Tier 1 (high probability), Tier 2 (moderate 
probability), and Tier 3 (low probability). The 
team compiled and examined enrollment and 
instructional supports appropriate for each tier, 
and developed monitoring systems to ensure 
their effectiveness. It should be noted that even 
students of low probability of success (Tier 3) 
will not be excluded from AP/IB participation 
if they are interested.

CRIS, EOS, and AP/IB Pilot
Lincoln High School, through prior CRIS and EOS work, has implemented a number of 
effective interventions over the last five years to increase student AP enrollment and perfor-
mance. Through this work, the school has accomplished the following: (1) increased numbers of 
Hispanic and low-income students passing AP exams annually since 2008-09; (2) increased AP 
enrollment for all demographic subgroups; and (3) increased numbers of AP test takers almost 
every year since 2007-08.

Efforts at Lincoln have served as a model for interventions and supports that other schools can 
utilize. The OPSTAT team leveraged Lincoln’s experience and lessons learned from other dis-
tricts to inform data analysis and merge findings with those of Equal Opportunity Schools. 

Identifying Students
OPSTAT’s Original Metrics

The OPSTAT team looked first at quantitative evidence to create student data profiles of aca-
demic indicators including GPA, attendance, standardized test scores, and 8th grade algebra 
performance. Participants examined the data for correlations between indicators predictive of 
AP/IB success and students’ actual outcomes. The team established thresholds to define three 
tiers of support that students may need in order to succeed in AP/IB courses.

TIER 1 CRITERIA
(4 of 6 criteria met)
1) Cum. GPA 2.45+

2) 0–10 absences per year
3) 340+ score on 8th grade ELA CST

4) A/B in 8th grade ELA course
5) A/B in Algebra I (HE) by 8th grade
6) Growth in ELA CST scores from  

8th to 9th grade or 9th to 10th grade

TIER 2 CRITERIA
(4 of 6 criteria met)
1) Cum. GPA 1.95+

2) 0–17 absences per year
3) 270+ score on 8th grade ELA CST

4) A/B/C in 8th grade ELA course
5) A/B/C in Algebra I by 8th grade

6) Gain or no change in ELA CST performance level in 2 years

TIER 3*
(1) Cum. GPA 0.00–1.94

(2) 18+ absences per year
(3) 269 or lower score on 8th grade ELA CST

(4) D/F in 8th grade ELA course
(5) D/F in Algebra I by 8th grade or no Algebra I or equivalent course passed by 8th grade

(6) Decrease in ELA CST performance level in 2 years

* Tier 3 identification does not prohibit students from enrolling in AP/IB courses.

Note: Graphic is not drawn to scale and does not align with traditional RTI model.

OPSTAT members then validated the criteria using a database of current SJUSD ninth through 
eleventh grade students, and used the tiers to flag students who were AP/IB-eligible but not en-
rolled in AP/IB courses. These “missing students” are students who could be successful in AP/IB 
but have not chosen to take these courses on their own, and have been traditionally underrepre-
sented in AP/IB. The department of Curriculum & Instruction distributed these student lists to 
site leaders, along with guidelines of strategies to increase student enrollment and success in AP/
IB. District Office staff provided regularly updated enrollment reports to schools, enabling sites 
to monitor progress in closing the AP/IB enrollment gap.

OPSTAT Team  
Work and Outcomes

Tier 1 students are 
traditionally prepared 
for AP/IB and likely 
to need minimal 
support.

Tier 2 students are 
typically under-served 
and likely to need 
additional supports.

Tier 3 students are 
typically not recruited 
into AP/IB courses 
based on traditional 
academic preparation 
criteria.
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EOS’s Additional Metrics

EOS contributed qualitative metrics to these 
OPSTAT tier indicators. EOS’s metrics includ-
ed resiliency, as measured by student surveys, 
and teacher endorsements of students’ AP/
IB potential. EOS groupings are “traditional 
readiness” (students with traditional academic 
indicators of AP/IB preparedness), “expanded 
readiness” (students without traditional aca-
demic indicators of AP/IB preparedness who 
might still be able to succeed in these courses 
with support), and “no upgrade” (students 
without traditional academic indicators of AP/
IB preparedness who require a different set of 
instructional supports than those of AP/IB 
courses). The criteria for these groupings are: 

 
 
 

 

 
 
 
 
 

EOS Expanded Definitions of Readiness

Students with GPA of 2.0+ who indicated the following on the EOS survey

Resiliency

Don’t feel welcome in AP but planning to take AP anyway• 
Are resourceful, indicating there are many people at the school that they can rely on • 
for support

Motivation

Are aspiring first-generation college goers that plan to take AP• 
Plan to take AP even without encouragement from staff• 
Plan to take AP and feel that their current classes are not preparing them for college• 

A Hybrid Approach

The OPSTAT team merged quantitative tier and EOS qualitative data points in order to create 
a more inclusive definition of AP/IB eligibility. Many students who do not appear to be strong 
candidates based on test scores and grades may actually be highly motivated and very capable of 
succeeding in an AP/IB course. Similarly, a student with high past academic achievement but 
low motivation may not do well in these rigorous courses.

The OPSTAT team concluded that a hybrid approach, blending quantitative and qualitative 
measures, provided the most accurate, comprehensive, and holistic method for identifying miss-
ing students and connecting them with the necessary supports. Work is currently underway to 
collect and incorporate additional qualitative and intervention data points into the District’s 
existing data systems and reports.

100%

90%

80%

70%

60%

50%

40%

30%

20%

10%

0%
Tier 1

9.6% (165)

32.6% (349)
44.3% (920)

30.7% (638)

25.0% (519)

10.1% (172)

33.4% (357)

34.0% (363)

80.3% (1374)

No Upgrade       Expanded Readiness       Traditional Readiness

Tier 2 Tier 3

EOS Readiness Upgrade Criteria and OPSTAT Tier Criteria Combined
(Numbers in parentheses are Ns)

Interventions and Strategies
In previous years, SJUSD’s high schools had begun the process of exploring various methods 
to improve AP/IB enrollment and performance. However, these efforts were not implemented 
or monitored systematically. Other districts’ successes and challenges in these areas also of-
fered valuable lessons learned for San Jose Unified. The OPSTAT team investigated successful 
strategies to prepare students academically for the rigor of AP/IB courses, enroll more students 
in these courses, support students once they enroll, and equip teachers with the knowledge and 
skills needed to support students. The strategies on the following pages have been proven effec-
tive at each step of the AP/IB preparation process (The College Board, 2011; Equal Opportunity 
Schools, 2013).

EOS used a 
complementary set of 
criteria to OPSTAT 

in order to gauge 
students’ AP/IB 

readiness.

Each column 
represents an 
OPSTAT tier. The 
colors represent the 
EOS categories. 
This chart shows 
the overlap between 
the systems, and 
the importance of a 
hybrid approach.

EOS Traditional Definitions of Readiness

Number of teacher advocates needed based on GPA

CST

PSAT

GPA            Advocates
3.0 ............................. 1
2.6 ............................. 2
2.3 ............................. 3
2.0 ............................. 4

Test score on CST Math or English is “Advanced”
or

Test score on CST Math or English is “Proficient” + has at least one teacher advocate

Combined test scores at or above 25th percentile of current AP cohort
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Review Workshops 
District-wide review sessions taught by veteran AP/IB teachers that 
take place on weekends several weeks before AP/IB exams. Workshops 
cover subject-specific content, as well as test-taking skills and study 
strategies. Some schools offer these types of workshops mid-year in 
November as well. The district-wide review encourages student  
collaboration from 
higher- and lower-per-
forming schools across 
the district.

Preparing Students for the Rigor of AP/IB Supporting Student Success in AP/IB

Pre-AP/IB Vertical Teams 
Teams composed of 7th–12th grade teachers 
coordinate curriculum across grade levels, to 
help prepare all students for AP/IB exams and 
California State University placement tests. 
The College Board offers training for launch-
ing vertical teamwork. 

Curriculum 
Alignment 
Staff aligns curricula 
school- and/or district-
wide, with common 
assessments and grad-
ing sessions that emu-
late AP exam grading. 
This process provides 
professional develop-
ment for all teachers 
and ensures consistent 
and high expectations 
of all students.

AP-Style Writing 
Across the 
Curriculum  
AP-style writing is 
incorporated into all 
subjects, with AP-like 
grading rubrics for 
each subject. 

IB Middle Years 
Programme 
Students undertake 
rigorous IB-level 
academic courses in 
middle school and 
continue with a high 
school feeder pipeline. 

Summer Prep Classes 
These classes support traditionally underrepre-
sented AP/IB students. Participants are typical-
ly first-time AP/IB students and have enrolled 
in AP/IB courses for the coming school year— 
usually in two or more. Classes begin to meet 
during the summer once a week and continue 
into the school year. Students work on study 
skills and SAT prep, in addition to general 
counseling and encouragement, to facilitate 
and support the transition from non-AP/IB to 
AP/IB courses.

Supporting Increased AP/IB Enrollment

12th

11th

10th

9th

8th

7th

AP/IB

AP/IB

AP

January AP/IB Nights 
Schools offer AP/
IB information and 
recruiting sessions for 
students and parents, 
in preparation for en-
rollment decisions for 
the following school 
year. Staff customizes 
sessions for students 
who might otherwise 
be underrepresented 
in AP/IB courses. 

One-Day Intro to AP/IB 
Include AP/IB in the introductory school tour 
for incoming freshmen, in order to help make 
these advanced courses feel like an expectation 
for everyone.

AP/IB Ambassadors 
Current or recent AP/
IB students discuss 
AP/IB with middle 
school students to de-
mystify the programs.

Missing Student Recruitment 
Use lists of missing students to actively recruit 
these students into AP/IB courses. Monitor re-
cruiting efforts on a weekly or bi-weekly basis, 
especially during spring when students make 
course selections for the coming school year. 

Individual Invitations 
Send personal phone 
calls and letters to 
parents of missing stu-
dents. Have someone 
available to answer 
their questions, 
explain supports that 
are in place, and focus 
on the value of the 
experience for their 
student in the present 
and future.

AP Labs 
Course-specific workshops and study sessions 
that take place after school or on weekends 
and focus on skill-building early in the year, 
then transition to content-specific review and 
exam prep later in year. 

AP Retreat 
Retreats that take 
place shortly before 
AP exams and empha-
size confidence- 
building and exam 
prep. 

Summer Support 
Summer programs help provide students with 
additional academic skills and subject-specific 
content necessary to succeed in AP/IB courses. 
For schools that require completion of summer 
assignments, summer programs can provide 
students with the discipline and support to 
complete these. This scaffolding is especially 
important for students who are being exposed 
to high-level writing and technical reading for 
the first time. It is best to pair students with 
their upcoming fall teachers, to ensure conti-
nuity and consistency of support during the 
school year. 

AP/IB Boot Camp 
This introductory 
session front-loads 
students with the 
academic skills needed 
for AP/IB success. 
Boot camp is not 
content-specific and 
focuses on learn-
ing styles, time/
stress management, 
document-based 
writing, note taking, 
organizational skills, 
and resiliency. Boot 
camp also includes 
team building, which 
helps develop an AP/
IB community and 
peer support systems. 
Debriefs after activi-
ties are critical. Boot 
Camp may take place 
over the summer or 
during the first week 
of school, in order 
to reach the students 
most effectively. 

AP/IB Bridge 
This is an extension 
of boot camp on the 
weekends of fall se-
mester, and reinforces 
academic and inde-
pendent study skills 
learned in boot camp. 

Study Groups 
Support students in 
setting up and run-
ning their own study 
groups. This inde-
pendent study skill is 
one that is useful not 
only in high school, 
but necessary in 
many postsecondary 
settings. 

AVID (Advancement Via Individual 
Determination) Classes 
These elementary through high school courses 
are designed to increase the number of students 
who attend and succeed in college. The pro-
gram supports student success by teaching and 
reinforcing study and organizational skills, en-
couraging students to take more rigorous and 
challenging classes, and providing the skills 
necessary to success in college (such as self-
advocacy, public speaking, and collaboration). 

Building skills and 
expectations from 

seventh grade onward 
will help students 
be more successful 

in AP/IB, and will 
benefit all students 

by increasing rigor in 
non-AP/IB courses as 

well.

To close the 
opportunity gap in 

AP/IB participation, 
it is critical to 

identify and recruit 
“missing” students 

who are capable but 
who have not selected 
AP/IB for themselves.

Once they are 
enrolled in AP/
IB, all students will 
benefit from some 
support, and some 
students will need 
more targeted support 
in order to succeed 
in these college-level 
courses.
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Exam Review Sessions

Supporting Adults Throughout this Process

Core Elements Central to Successful AP/IB Interventions

The strategies listed above have been demonstrated to support student success, but school sites 
are encouraged adapt these AP/IB strategies to have the greatest impact in their specific settings. 
All interventions should retain the core elements that have made these strategies successful. 
These elements include:

Positive Instructor Attitude

Teacher disposition has a big effect on student achievement. Students perform best with in-
structors that are excited about the subject matter and openly express willingness to support all 
students to succeed in the course.

AP/IB Teacher 
Mentoring 
A mentoring program 
that compensates 
veteran AP/IB teach-
ers with stipends 
or recognition for 
mentoring other AP/
IB teachers.

Collaboration Time 
Collaboration within and between depart-
ments and grade levels that is set aside specifi-
cally for AP/IB curriculum and assessment 
work. 

AP/IB Training 
AP/IB training for all 
teachers that focuses 
on pedagogy, learn-
ing how to score AP/
IB exams and writing, 
and prepares teach-
ers for the scope and 
sequence of teaching 
AP/IB courses. 

Peer Learning 
Teachers conduct course-alike and cross- 
curricular observations within and between 
schools. 

Teacher Training 
Train all teachers 
to use AP/IB teach-
ing strategies and to 
encourage students to 
take AP/IB. Teachers 
often report that the 
experience of teaching 
at an AP/IB level fun-
damentally changes 
their approach to 
teaching other courses 
as well.

Hire for Fit 
Seek to hire teach-
ers that are a good 
fit with the school 
culture, including the 
belief that all students 
are AP/IB-capable.

Addressing  
Beliefs & Culture 
Take time during staff 
meetings to address 
teachers’ beliefs about 
student achievement. 
Explore research 
articles together on 
the subject. This is 
an opportunity to get 
everyone on board 
with the message 
that all students are 
capable and deserving 
of high expectations, 
both in AP/IB and in 
all other classes.

Supportive Atmosphere 
Create the same atmosphere for new AP/IB 
teachers that we seek to create for students: “If 
you haven’t done this before, but you’re inter-
ested in stepping up to the plate, we’re here to 
support you.”

Avoid AP/IB 
Exclusivity 
Having teachers 
teach a mix of AP/
IB and non-AP/IB 
courses allows teach-
ers to remain tuned 
in to the instruction-
ally diverse needs 
of a broad student 
population.

Positive Student Attitude

Students are often fearful of taking on the challenge of a college-level course. Motivation to suc-
ceed and belief that success is possible are critical for their mindsets.

Student Ambassadors 
Have current and former AP/IB students 
explain to their peers that these courses will 
be hard but will be worth it. Ambassadors can 
address middle school students as well as 9th-
11th graders at their own school.

Speaking Up 
Successful AP/IB students have or develop 
strong self-advocacy skills. They need to know 
how, when, and whom to ask for help when 
they are faced with challenges. 

AP/IB Contract 
Students, teachers, 
and parents sign a 
contract at the begin-
ning of the year that 
binds students and 
teachers in working 
together to succeed. 
The contract is a 
commitment by both 
parties, rather than 
a syllabus or other 
solely informational 
document. 

All AP/IB students should be encouraged to take the AP/IB exams at the end of their courses. 
Although preparation for the exams is a yearlong endeavor, review sessions are critical to help 
strengthen students’ content knowledge and confidence.

All In 
Establish a school policy that all students take 
the end-of-year exams. Just taking the exam 
(even if the student does not pass) is associated 
with a significant increase in college gradua-
tion rates. 

Schedule Multiple 
Review Sessions 
Hold review sessions 
on Saturdays, during 
lunch, during study 
periods, and/or before 
or after school, de-
pending teacher avail-
ability and student 
need.

Focused Review 
Sessions 
Offer specific-subject 
content review and 
skill development. 

Practice Exams 
Hold practice exam sessions so students be-
come familiar with the format, timing, and 
content of the exam. 

Intervention Support

Some students may struggle with the increased challenge of AP/IB. Specific structures should be 
created to support these students at the first signs of trouble.

Automatic Intervention  
Establish mandatory intervention based on 
established criteria, and include this in the 
student-teacher contract signed at the begin-
ning of the year. For example, if students drop 
below a C+ in their AP/IB course, they would 
be required to enroll in peer tutoring, review 
sessions, etc., depending on the interventions 
available at the school.

Don’t Assume Anything 
Never assume that struggling students know 
how to ask for the support they need. A system 
must be established to monitor every AP/
IB student’s progress. If a student begins to 
struggle, they should immediately be con-
nected with the interventions and supports the 
school offers. 

To be able to give 
students their best, 

teachers need support 
too. This is a learning 

experience for all 
involved.

Any supports put in 
place must encourage 
students to be 
proactive in their own 
learning. Passively 
receiving extra help is 
not enough to get the 
full benefit of an AP/
IB experience.
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Other Structural Supports Scaling OPSTAT Work District-Wide

District-wide scaling will begin with the collection of relevant data—including teacher AP/IB 
recommendations and intervention participation tagging—in a systematic way, through Infinite 
Campus (the District’s student information system) and the incoming Data Warehouse system. 
This will allow us to evaluate the effectiveness of each intervention by connecting participation 
to AP/IB performance. Once consensus is es-
tablished on the format of customized reports 
used to monitor AP/IB enrollment and per-
formance, these reports will be automated and 
shared with sites. 

Work is currently underway at the high school 
sites to enroll their AP/IB-eligible but miss-
ing students, with updated weekly reports on 
progress generated by the District Office and 
EOS. The work of the OPSTAT team shows 
that underserved students often need individu-
alized support for AP/IB, and that with such 
support, they can benefit greatly from the AP/
IB experience. It is the responsibility of each 
school site, with the support of the District 
Office, to use the information in this report 
to recruit and support underserved students in 
AP/IB courses.

Throughout the year, teachers and administrators will meet in both role-alike and cross-
functional settings to share successes, discuss challenges, evaluate strategies that worked or did 
not work, and brainstorm additional supports needed in this process.

Some schools have implemented additional innovative strategies to support students in AP/IB, 
beyond basic traditional tutoring. Some of these strategies may require changes in the master 
schedule.

Teacher 
collaboration time 
Offer teachers regular, 
structured time and 
protocols to discuss 
student achievement 
and strategies to 
improve it. Teachers 
should set a purpose 
and an expected out-
come for each collabo-
ration session.

More time allocated for classes 
Sometimes a semester class is spread out over the whole year to give 
students more time to access the content. 

College TA model 
For over-enrolled courses, teachers can lecture 
to the large group in the school theater or 
another large room. Then successful former 
students can serve as TAs to lead small-group 
sessions, similar to the format used in many 
colleges.

Family Support
Schools should provide families with information about AP/IB, including requirements to enroll 
and long-term benefits. Family action based on this information, such as setting aside a quite 
place for students to study, can help students feel supported both at school and at home.

Connecting to Middle School

Identifying students and implementing these supports at the high school level is a starting point 
to improve AP/IB outcomes for our students. It is also vital to link this high school experience 
to the middle school level, in order to support students through the appropriate instruction, 
courses, and content that will position them to enroll and succeed in AP/IB courses in high 
school. In the future, as more students enter high school with more of the skills necessary to 
do well in advanced courses, fewer interventions may actually be needed at the high school 
level. At SJUSD, many key components of this alignment are already in play. For example, the 
Curriculum & Instruction Department is currently aligning writing rubrics and assessments for 
6th-12th grades, as a precursor to rolling out the Common Core in subsequent years.

Get creative! Every 
school site is different, 

with unique student 
needs. Be willing to 

challenge the way 
things have always 
been done, and use 

evidence to make 
decisions.

Beginning the AP/IB 
preparation process in 

middle school helps 
give all students a 

foundation for future 
success.

The District is in the 
process of enhancing 
its internal capacity 
to systematically track 
students’ quantitative 
and qualitative data 
for use in identifying 
and supporting 
missing AP/IB 
students.
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What reports will be used to track AP/IB enrollment and performance?

Missing Student Lists
With the advent of a new Data Warehouse system, the District Office will work to automate the 
generation and dissemination of lists of missing students (who are AP/IB-eligible, but not cur-
rently enrolled) to school sites. Currently Data, Research & Assessment collaborates with Equal 
Opportunity Schools to make these lists available to school sites on a weekly basis. Schools 
receive student lists with enrollment and course selection information for the current and up-
coming school year, along with demographic information and AP/IB flags (that indicate when 
students do enroll in at least one AP/IB course). Sites also receive aggregated enrollment rates to 
track progress at the school level.

Sample Weekly Updated Student List (includes AP/IB flags for demonstration purposes only)

Gap Charts
While missing student lists support schools in recruiting and enrolling specific students, gap 
charts map out how missing students fit into the overall AP/IB population at the school (EOS, 
2013). Specifically, they show the opportunity gaps by socioeconomic status and ethnicity. Gaps 
between underrepresented students and target AP/IB enrollment rates should shrink over time as 
more missing students are enrolled in AP/IB.

Sample SJUSD Gap Chart (each school receives a school-specific chart)

District-Wide AP/IB Enrollment Gap Chart
(Numbers shown are Ns)
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Grade Reports
Using the District’s existing electronic report card system, grade reports show how AP/IB stu-
dents are doing in their classes throughout the year. These reports provide intermediate check-
points throughout the school year to help make sure that the identified missing students are not 
only enrolled in these courses, but succeed once they get there.

AP/IB KPM Report
Final AP/IB end-of-year exam statistics help to partially assess the effectiveness of interventions 
in improving exam pass rates. The District’s goal is increases in these pass rates across the board 
by the end of the 2014-15 school year. These reports will be made available annually for the 
entire district and for each high school.

Sample AP/IB KPM Report
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(n=1002)
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By implementing 
the strategies listed 

above, these gaps 
should disappear over 
the course of a school 

year.

Missing student lists 
enable schools to 

recruit and support 
specific students based 

on their needs.
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AP/IB Action Plan: 2012-13 and 2013-14 School Years

November 2012 – April 2013
The district OPSTAT team was created to develop a district-wide process to identify missing AP/
IB students and subsequently close the enrollment and achievement gaps. This team was com-
prised of representatives from all levels and roles of the organization and anchored decisions in a 
comprehensive middle and high school point of view. Student profiles were used to create a list 
of attributes required for success in advanced courses. After extensive study, a tiered set of criteria 
was established to identify students interested in enrolling in and capable of succeeding in an 
AP/IB course.

April 2013
School sites submitted proposals in response to a Request for Proposals (RFP), to apply for Equal 
Opportunity Schools (EOS) funds to support AP/IB enrollment and performance efforts.

April 2013 – May 2013
The departments of Curriculum & Instruction and Data, Research & Assessment provided each 
school with its own unique set of enrollment targets that had been established to ensure that 
all ethnic and socioeconomic subgroups were equally represented in advanced courses. Schools 
received three lists of students over a one-month period of time, beginning with Tier 1 students 
who are traditionally prepared for advanced coursework. Target students were flagged and 
highlighted in green on these lists. As each new list arrived, sites were responsible for contacting 
students on the list and encouraging them to enroll in at least one AP/IB course. The strategies 
used to achieve this varied with the characteristics of the students in that Wave. The timeline for 
school sites was as follows:

Student Recruitment Timeline & Strategies

Enrollment Wave Student List Strategy Tools 
Window

April 19 – Wave 1 Tier 1 and Cross-check first AP enrollment 
May 2  Upper-level Tier 2 for current AP/IB report 
   enrollment

May 2 – 17 Wave 2 Tier 2 Recruit in small Student at a  
   groups and by Glance 
   interest areas document

May 17 – 24 Wave 3 Tier 3 who have Targeted individual Offer 
  expressed interest outreach, including supports 
  in AP/IB families

Schools were provided with course selection updates each week as more students enrolled, as 
well as an aggregated Progress Towards Goal report. They were also provided with enrollment 
strategies for reaching each wave of students:

Wave 1•	  students may have already signed up for at least one AP/IB course. Schools 
should identify those students in the list who have not chosen AP/IB and encourage 
them to enroll. As these students tend to have “traditionally prepared” criteria, it is 
reasonable to encourage them through group meetings and letters sent home. These stu-
dents would likely already have teacher recommendations to enroll in AP/IB courses. 

Wave 2•	  students have fewer of the traditional criteria used to identify advanced students 
and may need more encouragement. AP/IB enrollment can be introduced to the Wave 
2 students in small groups, but individual students may need additional convincing. 
Schools will have the Student at a Glance information (student profiles of relevant AP/
IB eligibility data) to use with these students. These students may or may not have 
teacher recommendations to enroll in AP/IB courses. 

Wave 3•	  students have expressed an interest in AP/IB and college 
and have at least one teacher recommendation for AP/IB, but lack 
some of the traditional criteria used to identify advanced students. 
These students will require individual conversations to educate 
them on the benefits of taking an AP/IB course. They will also be 
interested in the supports that the school is offering. The families 
of these students must be enlisted to support their children in 
making a well-informed decision.

June 2013 – July 2013
The Master Schedule at school sites is loaded and student schedules are 
finalized for the 2013-14 school year.

August 2013 – September 2013
District and site administrators review AP/IB exam results with staff, as 
The College Board makes data available to the District. 

Tier 1, 2, and 3 students are tagged as such in Infinite Campus, to facilitate District and site 
staff running grade and progress reports to monitor their progress. 

August 2013 – December 2013
An AP/IB team of staff at each school site—principal, assistant principals, counselors, AP teach-
ers, and classified support staff, as applicable—divides lists of AP/IB tier students, and each team 
member assumes responsibility for monitoring the progress of a cohort of students from the list. 

The AP/IB team makes teachers aware of who their Tier 1, 2, and 3 target students are. Students 
are then made aware of and prompted to participate in available interventions if they are wor-
ried about or struggling in advanced courses. Possible interventions include AP Boot Camp, AP 
Labs, Saturday Review, Writing Workshop, and Expository Reading Workshop, among many 
others. 

The school registrar runs bi-weekly grade reports on target students and distributes them to the 
AP/IB team. Team members monitor the progress of their cohort of target students based on 
grade reports, and schedule bi-weekly check-ins with struggling students. At these group check-
ins, team members inform students about the AP/IB interventions available for them at the 
school, and ensure that students take advantage of these supports. 

November 2013 – December 2013
Teacher recommendations for AP/IB-eligible students are collected electronically.

January 2014 – May 2014
An AP/IB team of staff at each school site—principal, assistant principals, counselors, AP teach-
ers, and classified support staff, as applicable—divides lists of AP/IB tier students, and each team 
member assumes responsibility for monitoring the progress of a cohort of students from the list. 

By recruiting students 
in each wave, 

schools eliminate 
enrollment gaps so 

that each group’s AP/
IB participation and 
performance mirror 

those of traditionally-
represented groups.
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The AP/IB team makes teachers aware of who their Tier 1, 2, and 3 target students are. Students 
are then made aware of and prompted to participate in available interventions if they are wor-
ried about or struggling in advanced courses. Possible interventions include AP Boot Camp, AP 
Labs, Saturday Review, Writing Workshop, and Expository Reading Workshop, among many 
others. 

The school registrar runs bi-weekly grade reports on target students and distributes them to the 
AP/IB team. Team members monitor the progress of their cohort of target students based on 
grade reports, and schedule bi-weekly check-ins with struggling students. At these group check-
ins, team members inform students about the AP/IB interventions available for them at the 
school, and ensure that students take advantage of these supports. 

February 2014 – May 2014
Curriculum & Instruction and Data, Research & Assessment once 
again provide each school with its own unique set of enrollment tar-
gets to ensure that all ethnic and socioeconomic subgroups are equally 
represented in advanced courses. Schools receive three lists of students 
over a four-month period of time, beginning with Tier 1 students who 
are traditionally prepared for advanced coursework. Target students are 
flagged and highlighted in green on these lists. As each new list arrives, 
sites are responsible for contacting students on the list and encouraging 
them to enroll in at least one AP/IB course. The strategies used to achieve 
this vary with the characteristics of the students in that Wave. Schools 
are provided with course selection updates each week as more students 
are enrolled, as well as an aggregated Progress Towards Goal report. The 
enrollment strategies for each wave are the same as those described in the 
“Student Recruitment Timeline & Strategies” box on page 21.

April 2014
School sites once again submit proposals in response to an RFP, to apply for Equal Opportunity 
Schools (EOS) funds to support AP/IB participation and performance efforts. 

June 2014 – July 2014
The Master Schedule at school sites is loaded and student schedules finalized for the 2014-15 
school year. 

August 2014 – September 2014
District and site administrators review AP/IB exam results with staff, as The College Board 
makes data available to the District. 

Tier 1, 2, and 3 students are tagged as such in Infinite Campus, to facilitate district and site staff 
running grade and progress reports to monitor their progress.

Protocol Presented to Principals
At the time of this publication, this work was being rolled out to secondary schools across the 
district. Salient parts of the activities protocol were presented in April 2013 to all secondary 
school principals in SJUSD. Curriculum & Instruction department leaders used this protocol 
to explain the work process and outcomes of the OPSTAT team, expectations and supports for 
schools, and a timeline of action.

Multiple Audiences
Providing access to AP/IB experiences for more students will have tangible benefits for stu-
dents, parents, teachers, administrators, board members, and community stakeholders. San Jose 
Unified will share the work of the OPSTAT team with these groups in various ways.

District Office
OPSTAT leaders will first share results with other District Office administrators, the Board 
of Education, the Superintendent’s Council (made up of SJUSD senior-level leaders), and the 
Cabinet (made up of SJUSD Directors).

School Sites
The departments of Curriculum & Instruction and Data, Research & Assessment will share AP/
IB OPSTAT results and strategies with high school principals. Site leaders will then be in charge 
of disseminating information to their staff. 

Students and Parents
School sites will share AP/IB work and prog-
ress with students and parents. This will 
happen primarily through existing channels, 
such as School Site Council and other regu-
larly occurring parent meetings, as well as 
parent online portals and school newsletters. 
Academic counselors at each site will also com-
municate with parents to explain the purpose 
and significance of the District’s AP/IB enroll-
ment effort. 

Roll Out 
and Communication

Part of the OPSTAT 
process is clearly 
communicating the 
results to everyone 
involved, so that 
everyone can work 
together toward 
a shared goal. In 
this case, that goal 
is increased AP/IB 
enrollment and exam 
pass rates.

In fall 2014, AP/
IB exam results will 

be correlated with 
student participation 

in interventions. 
The most successful 

interventions will be 
continued into the 

future.
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OPSTAT Model
The AP/IB OPSTAT team, as the first effort of its kind, created a model for how future 
OPSTAT teams will operate. Effective structures and practices include:

Selecting team representatives based on their roles and KPM-related expertise•	

Holding focused, efficient meetings to analyze relevant data•	

Following a cycle of inquiry to identify and monitor indicators, thresholds, and •	
interventions

Communicating findings to all relevant stakeholders•	

Closing
Improving our students’ enrollment and participation in college-level courses that will equip 
them with the skills to be successful beyond high school is a significant imperative for our 
District. Various stakeholders contributed to the OPSTAT process, more than half of whom 
were teachers and school site representatives. Every recommended intervention has been imple-
mented successfully in schools facing challenges similar to our own. SJUSD sites will have 
significant flexibility in selecting which interventions to use with their specific student popula-
tions in order to close the opportunity gap. Schools are responsible for enrolling and supporting 
missing students throughout the school year, with support from the District Office. 

The AP/IB initiative will require considerable effort from all staff, but its value is tremendous 
and far-reaching. In OPPORTUNITY21, we made a promise to our students to prepare them 
for future success. Research has repeatedly demonstrated that one of the single most important 
ways to achieve this goal is to recruit and support students in AP and IB courses. Our first 
OPSTAT team demonstrated how to accomplish this in a practical, sustainable way. We are 
asking each of you—staff, students, families, and community members—to join us in this 
powerful, life-changing effort. 

Acronyms
CRIS — College Readiness Indicator Systems•	

CST — California Standards Test•	

EDI — Explicit and Direct Instruction•	

EOS — Equal Opportunity Schools•	

KPMs — Key Performance Measures•	

Definitions

Advanced Placement (AP)
An internationally recognized program administered by The College 
Board, which provides college-level curriculum to high school students. 
AP courses are offered in more than 30 subjects, although most schools do 
not offer every course every year. Each AP course has an end-of-year exam, 
administered nationwide and graded by trained raters. Exams include 
both multiple-choice and free-response questions. Passing grades on these 
exams may earn students transferable college credit. 

California Standards Test (CST)
Standardized tests in different content areas administered annually to all 
California 2nd-11th graders to assess student mastery of content standards. Students’ CST scores 
are one indicator used to evaluate possible AP/IB readiness. 

Common Core Standards
Common Core is a nationwide movement to create more a rigorous, integrated, and intentional 
curriculum that prepares students for college and career success. California is one of 45 states 
that participated in the creation of these standards, and all districts in California will be imple-
menting this curriculum by 2014-15 (Common Core State Standards Initiative, 2013).

Cross-Functional
Including team members who hold different roles in the school and district. The goal of a cross-
functional team is to represent the variety of stakeholders involved in the particular KPM at 
stake. 

Cycle of Inquiry
Methodology for decision-making in which participants make choices about indicators and 
actions based on research, study them intensively, implement them, evaluate their effectiveness, 
and adjust action accordingly in an ongoing way. The process is evidence-based and continu-
ously self-reflective with the goal of maximizing positive outcomes.

GlossaryEach OPSTAT team 
will focus on one Key 

Performance Measure 
(KPM).

Every OPSTAT team 
will use a cycle of 
inquiry to determine 
best practices and 
implement the most 
effective interventions 
District-wide.
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Expanded Definition of Readiness
Students without traditional academic indicators of AP/IB preparedness who might still be able 
to succeed in these courses with support. Perhaps these students’ test scores or GPAs are lower 
than expected, but they have demonstrated resiliency and intrinsic motivation or have multiple 
teacher recommendations for AP/IB. These students are generally unlikely to have chosen to 
enroll in AP/IB on their own, but they are capable of succeeding in these courses with support.

EOS Expanded Definitions of Readiness

Students with GPA of 2.0+ who indicated the following on the EOS survey

Resiliency

Don’t feel welcome in AP but planning to take AP anyway• 
Are resourceful, indicating there are many people at the school that they can rely on • 
for support

Motivation

Are aspiring first-generation college goers that plan to take AP• 
Plan to take AP even without encouragement from staff• 
Plan to take AP and feel that their current classes are not preparing them for college• 

Explicit and Direct Instruction (EDI)
EDI is an established, research-based instructional framework that is used to increase the unifor-
mity of rigor across all classrooms and grade levels. The framework gives all teachers a common 
instructional language and vocabulary, along with examples of effective instructional practices. 
The model includes time for skill development, lesson purpose, guided practice, lesson closure, 
and independent practice (DataWORKS, 2013).

Gap Charts
Graphics that show the percentage of students 
from each socioeconomic level and ethnic 
group currently participating in AP/IB courses, 
and indicate the amount of improvement 
required to close the AP/IB opportunity gap for 
each group. Gap charts are prepared for both 
the school and district levels.

IB Diploma Programme
An academically challenging and rigor-
ous college preparation program for high school students. Students take IB (International 
Baccalaureate) courses in six subject areas, study at least two languages, study critical thinking 
in a “theory of knowledge” course, pursue in-depth research in a particular area of interest in 
the “extended essay,” and participate in creative and community service activities. Students who 
complete all these benchmarks can earn an IB Diploma in addition to their high school diplo-
ma. Even if students do not complete all the requirements for an IB Diploma, they can still earn 
college credit for having passed IB exams in particular subject areas (International Baccalaureate, 
2013). 

Indicators
Salient data points used to measure student progress in relation to a Key Performance Measure 
(KPM). For example, indicators of student AP/IB readiness may include GPA, CST scores, at-
tendance, and/or the number of teacher recommendations received. 

Infinite Campus
San Jose Unified School District’s student information system. 

Missing Students
These are students who could be successful in AP/IB courses but have not chosen to take these 
courses on their own.  

No Upgrade
Students without traditional academic indicators of AP/IB preparedness who require a differ-
ent set of instructional supports than those of AP/IB courses. For example, students who have a 
grade point average below 2.0 are generally likely to struggle in AP/IB courses, even if they show 
other indicators of readiness, due to the intense level of academic rigor in these courses. “No up-
grade” students are not barred from taking AP/IB courses, but they are not considered missing 
students under this initiative. 

Traditional Definition of Readiness
Students with traditional academic indicators of AP/IB preparedness. Such indicators include 
strong CST scores, GPAs, attendance, and/or teacher recommendations. These students may or 
may not have actually chosen to enroll in AP/IB on their own, but they are likely to succeed in 
these courses with little additional support. 

EOS Traditional Definitions of Readiness

Number of teacher advocates needed based on GPA

CST

PSAT

GPA            Advocates
3.0 ............................. 1
2.6 ............................. 2
2.3 ............................. 3
2.0 ............................. 4

Test score on CST Math or English is “Advanced”
or

Test score on CST Math or English is “Proficient” + has at least one teacher advocate

Combined test scores at or above 25th percentile of current AP cohort

EOS’s criteria for 
identifying students 

categorizes students as  
“traditional readiness,” 

“expanded readiness,” 
or “no upgrade.”

Part of the OPSTAT 
team’s work was to 
define these indicators 
based on existing 
research, and then 
to establish valid 
thresholds for each 
indicator.

District-Wide AP/IB Enrollment Gap Chart
(Numbers shown are Ns)
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A variety of individuals and organizations con-
tributed to this work, and to the future success 
of our expanding AP/IB programs. We are very 
grateful for their time and expertise.

AP/IB OPSTAT team members, for •	
their diligence and thoughtfulness in 
working on behalf of our students, and 
for establishing a high standard of per-
formance for future OPSTAT teams.

Everyone who contributed to •	
OPPORTUNITY21, for giving us a 
solid framework for positive change in our district.

The Bill & Melinda Gates Foundation, for supporting the College Readiness Indicator •	
Systems (CRIS) Program that formed the foundation for much of this research. 

Equal Opportunity Schools (EOS), for working with us to frame our students’ capabili-•	
ties in a new light and to build a sustainable system to continue this work.

Staff and students at Lincoln High School, Hoover Middle School, and Lowell •	
Elementary School, for their significant work in piloting the CRIS program and raising 
student achievement over the last several years.

The many schools across the country that have implemented, studied, and published •	
the results of their own AP/IB intervention programs, thus providing us with valuable 
research on which to build our own efforts.

This report was written and produced by a small, committed group of District Office staff, along 
with the expertise of Jennifer Merriam, an SJUSD alumna and founder of Anandena Creations. 

Thank you for your 
dedication to creat-
ing such a cohesive 
representation of the 
collective action and 
thinking entailed in 
the OPSTAT process.
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